Environment and Social Psychology (2023) Volume 8 Issue 2 ——1 Asia PaCiﬁc
doi: 10.54517/esp.v8i2.1736 msm Academy of Science Pte. Ltd.

REVIEW ARTICLE

Integrating narratives of working students into higher education
curriculum: Equalizer for the socio-economically challenged

Collin C. Ceneciro

College of Teacher Education, Zamboanga Peninsula Polytechnic State University, Zamboanga 7000, Philippines;

colinecasas42@gmail.com

ABSTRACT

Background: Socioeconomically challenged students are the prospective source of relevant development in higher
education to actualize an inclusive education. Their situation shapes their individual skills which are integral, especially
in learning and subsequently becoming contributors to national development as they become productive members of the
community instead of becoming a part of the attrition or unemployment statistics. Objectives: This study analyzes the
narratives of working students, particularly self-management practices, specific academic arrangements, and curriculum
features that can be integrated into the higher education curriculum. Methods: Four (4) working students, four (4)
professionals who were working students in their college years, and four (4) curriculum designers were interviewed to
shed valuable narratives and information for the intent of this research. Results: The current and former working
students were in unison in saying that they needed more priority in the guidelines of educational engagements because
they are already economically disadvantaged and do not have the fluidity of time. Narratives reflect the opportunities
for higher education to integrate new forms of learning that are inclusive to those socioeconomically challenged.
Conclusion: Curriculum designers recommend that working students are already tailored to succeed because of their
ability to manage resources but would be able to self-manage in reducing retention or longer time elapses in their stay in
college if the curriculum and policies in the schools were flexible and lenient to their state.
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1. Introduction

CHED (2010) reported that there were 216 thousand of working students in the Philippines or 8% of the
total college student population of the country!!l. Only half of these working students complete their college
because of too much pressure to balance work and school works, specifically as many cannot cope and
cannot concentrate on their studies, while some have poor health, while others give up because of
insufficient funds. The COVID-19 pandemic forced adaptation to the new normal particularly is extra
difficult to working students, who have to work their way to accomplishing their academic tasks while they
have to earn their living for survival and for the cost of schooling themselves.

This study used the narratives of the working students both the current and former students who are now
professionals to navigate their experiences and how these can be integrated in the crafting of an inclusive
higher education curriculum for working students. Such narrative analysis encompasses critical assessment

ARTICLE INFO
Received: 24 May 2023 | Accepted: 27 June 2023 | Available online: 27 July 2023

CITATION
Ceneciro CC. Integrating narratives of working students into higher education curriculum: Equalizer for the socio-economically challenged.
Environment and Social Psychology 2023; 8(2): 1736. doi: 10.54517/esp.v8i2.1736

COPYRIGHT

Copyright © 2023 by author(s). Environment and Social Psychology is published by Asia Pacific Academy of Science Pte. Ltd. This is an Open
Access article distributed under the terms of the Creative Commons Attribution License (https://creativecommons.org/licenses/by/4.0/),
permitting distribution and reproduction in any medium, provided the original work is cited.



Environment and Social Psychology | doi: 10.54517/esp.v8i2.1736

on the quality of curriculum. This analysis shed light to the academic challenges of working students and
how the curriculum can respond to these.

This study specifically examines the cases of working students in Zamboanga Peninsula Polytechnic
State University by inquiring on the academic arrangements that are suitable for their situation as working
students. Subsequently, this investigation further begs to ask if there are an important part of the narratives
which can contribute to the higher education curriculum catering to the increasing number of working
students.

The current situation had dragged the education sector into crucial change and sudden turning point.
The quality of living decreases and less employment had been recorded. The education sector has also been
affected as well as the students themselves. There are students who used to apply for work while studying
even before the pandemic, but the current economic condition had made this challenge even worse with
inflation for 2021 was at 5.8%%. There are fewer possibilities for employment while the finance for
education also changes.

In the context of curriculum development, there were dimensions that are needed to be assessed to craft
a functional curriculum. Various theories reflecting student-centered learning, self-directed learning, adult
learning, and active learning can significantly impact the overall philosophy of a program. Additionally,
other factors such as the need for flexible learning programs or specific student needs may also shape the
program’s philosophy®®. Curriculum changes are frequently integrated into customary quality improvement
(QI), quality assurance (QA), or quality enhancement (QE) initiatives and are gradual or progressive in
nature. Minor modifications to the program are frequently observed and are typically attributed to internal
assessments, such as those conducted by external examiners, or external demands!*.

Higher education has responsibilities and a critical role to play in redesigning education for
sustainability, in contrast to its two conventional roles of teaching and research™. Conversely, technology
has significantly facilitated access to resources for people™®. The development and application of
educational technology in education systems during the pandemic resulted in a new paradigm that needed the
incorporation of digital platforms in the teaching process™’). Because of the flexibility of online learning to
working students, most were able to study while working and were able to submit their requirements on
timel®.

However, people experience rhythms in different conditions and situation®’. As Lefebvre!!% stressed,
“we contain ourselves by concealing the diversity of our rhythms... we are almost objects.” Rhythms involve
a combination of “biological, sociological, and psychological factors.” These conceptual narratives are the
foundation of representing the experience, struggles, practices, and strategies of working students. Working
students had special cases for academic curriculum because of their work conditions. It is essential to
determine which arrangements do working students prefer to manage both their academic and work
responsibilities.

College students are most likely be less prepared for tertiary education work. Once they get to college,
they tend to spend fewer hours studying while spending more hours working, some even full time.
Approximately 57% of college students work while attending school!'!). Positively, students might acquire
personal skills, enhance employability and increase confidence. However, negatively, students who are
working part-time tend to achieve poor marks!!?, while it is described that the money earned from
employment was typically spent on essential living expenses other than education itself.

There are many obstacles in the higher education curriculum because it did not consider the current
scenario of the post-pandemic as well as the many other elements of the curriculum like time, flexibility and
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leniency for the working students who belonged to a very third world socio-economic status but has less in
the policies and guidelines of the universities. A contradictory philosophy as to the saying “those who should
have less in life should have more in laws.”

2. Research objectives

This study used the context of higher education as its specific setting. College students are oftentimes
forced to work and attend school at the same time. This study analyzed their experiences through
determining how they manage their time and work. Such perspective provided insights on which aspects of
the higher education curriculum need to be changed or improved. Below are the research objectives of the
study.

1) Determine the self-management practices to accomplish their academic tasks.
2) Identify the specific arrangements for major academic tasks for working students.
3) Determine curriculum features to aid working students’ academic success.

3. Methodology

The study’s overarching goal was to identify relevant narratives of working students and how these
salient experiences may assist improve the higher education curriculum. A qualitative design was applied in
this study to find deeper extraction of experience and narratives. The exploratory interview was employed in
the study to gather deeper information from study participants who had entrenched experiences and
narratives as working students. The core of theoretical and developmental research is narrative data. There
would be enough written narratives regarding how working students’ stories contribute to the creation of
curriculum in higher education using this strategy. Exploratory research is a preliminary study that acts as the

foundation for more definitive research!'>'l.

3.1. Population and sampling design

Purposive sampling was the appropriate technique to extract information from the working students.
Purposive sampling is the purposeful selection of a participant based on the attributes the individual
possesses. It is a nonrandom approach that does not require underlying theories or a predetermined number
of participants. Simply said, the researcher determines what needs to be learned and then seeks out persons
who can and are willing to supply the information through expertise or experience. Purposive sampling was
used for this qualitative research!(!*],

The participants were purposively chosen for their experiences as a working student. All the participants
are working student or had been a working student during their college days. There were 12 participants in
the study to shed light on the narratives of the working students who represented important experiences that
may contribute to higher education curriculum development. Four (4) participants are currently working
students. Four (4) are currently professionals from different areas but who were working students in their
college years. Four (4) participants are considered curriculum developers.

3.2. Instrument

A semi-structured in-depth interview questions were used to elicit important and key information from

the participants based on the following core guide questions on the concept of working with students for

(16,17

economic and personal reasons to succeed in academics!'®!”), This study used unstructured interview to

collect the narratives from the participants.



Environment and Social Psychology | doi: 10.54517/esp.v8i2.1736

3.3. Research procedure

The researcher obtained consent from each of the participants (all of whom are of legal drinking age) to
conduct the interview. If they agreed to participate in this study, all participants signed a permission form.
Before the interview, respondents were given specific instructions. Table 1 presents the research instrument
in this study which was used for interviews. The researcher established a program for their unique interview
with the authorization and approval of the researcher. The interview session was attended by everyone. The
narrative data was examined using coded replies from respondents and themes based on the study goals and
developing concerns. Thematic analysis was employed to construct the themes of the study and analyze their
ideas of the participants in response to the questions. Thematic analysis is a powerful analytical tool for
qualitative research because it is an effective qualitative data analysis method that may extract information in

an inductive or deductive manner!'®],

Table 1. Research instrument.

Objectives Questions

1. Determine the self-management practices  a. What are the self-management practices of working students in complying
to accomplish their academic tasks. academic tasks?

b. What are their challenges? How do students cope with it?

c. What most of working students have trouble of doing in their time?

2. Identify the specific arrangements for major a. What do you think the school can do to accommodate working students?

academic tasks for working students. b. What strategies do teachers carry out to accommodate working students?
3. Determine curriculum features to aid a. What aspects of the curriculum helps the working students?
working students’ academic success. b. What should the curriculum developers do to maximize the time for learning?

c. How do teachers ensure that their students learn?
d. What improvements should be done to accommodate the working students?

4. Results

4.1. Determine the self-management practices to accomplish their academic tasks

Five participants agreed time management was an emerging skill of working students. Time-based
processes were the prominent burden for working students because of their shifting schedules from work to
study. Time management involves the ability to perform activities within the allotted time. Working students
do their activities in advance, study during free time, sacrifice their sleep, and waking up early. It was also
noteworthy that working students perform self-regulated learning to cope with their academic tasks. These
are the major self-management practices the students implement to accomplish their academic tasks on time.
One participant thinks that working students are “adaptive and active” especially in their situation which
positively influence their performance. Self-management practices were hereby a dynamic process reflecting
the attitude, self-efficacy, and motivation of working students.

“In doing requirements, I do it at night at least one to three hours. Whenever there is online meet, I am
not able to join most of the time. Sometimes, teachers send the link for the meeting in advance, so I can
ask permission if I am not able to join because we are not allowed to use cellphone during working time.
This is my problem; I only attended the morning class once. In my case, I can only do the soft copies of
activities but for oral it’s difficult for me.”—Participant 1

“I need to work because it is needed for everyday expenses of our family and to support my studies. It’s
our business. To handle the situation, I study before I work. I am able to attend class at least two to
three hours. Now its pandemic, I am able to handle it because our online class is just for limited time;
some teachers don’t meet us, but they give modules and activities that are needed to be
accomplished.”—Participant 4
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“In terms of deadline, it’s feasible to give two to three days. The students can do their activities during
this period. If I need to perform in actual performances, I ask for permission to leave my work for a day.
For me, this is good because we are only doing this sometimes. I apply time management, after dinner, I
plan things that I need to do for that night.”—Participant 3

“Time management for me because whenever I have vacant time, I study. Even when I’m in the cashier
working, I also study, because if I depend on my spare time, it’s not enough. Even I’m working if there
were only limited number of customers, I read my notes. And in my vacant time, I read my modules.”—
Participant 2

“I sacrifice my sleep because it’s 11:00 pm when I arrive home. Usually, I sleep at 2:00 am and I’'m
doing my assignments in between this time.”—Participant 5

4.2. Identify the specific arrangements for major academic tasks for working students

Similarities on the arrangements of working students were observed. Two participants want to recite
through phone calls, and all four working students were willing to do modules and submit these during their
free time. Two professionals who were also working students during their college adjusted their schedules to
be able to attend face-to-face classes. It shows that the curriculum needs to integrate the teaching processes
that cater to working students. Although it is evident that the higher education is implementing measures to
be inclusive for working students, ten participants agreed that there should be an improvement in the
curriculum, especially in terms of flexibility.

“It depends in your work. You can only recite through personal message because you have work. If ever
you missed something, call or other means will do. It depends on the situation. I think the main cause of
low performance among working students is time; the time how students balance or manage. In terms of
deadlines, two to three days students may be able to settle their requirements that they missed.”—
Participant 6

“I ask my teachers if they have requirements or activities, if applicable, I do module to be compiled
after my work or to be submitted during my day off. If there’s online recitation, I ask if I can answer
through phone calls. In my case, I can handle my work because it’s not tiring like physical works. I can
manage my academics and work, but if face-to-face, I’'m willing to give up my work.”—Participant 8

“For the meantime, if they give one meeting per week, even at night, they give two hours. For
requirements, I'm willing to go to school to submit. When it’s my day off, when the teacher gives
activities, I’'m doing it at night until I can submit it during my day off. If the teacher will consider, two
to three days is enough to finish the homework.”—Participant 10

“With the school, there are some minor subjects that we were classmates. But in my case, I ask for other
schedule, I look for schedule where I can attend in the morning. Also, the professors should also know
if a student is working. Sometimes if I’'m absent, I ask to my classmates about our lessons. I also ask for
extension because I am not able to submit the requirements in allotted time. Just like in making
transcribed lesson plans, sometimes I’m not able to do it on the spot.”—Participant 7

4.3. Determine curriculum features to aid working students’ academic success

Features of curriculum to aid the academic success of working students includes flexibility, leniency,
training and development, institutional networking, labelling, and identification. Four working students, four
professionals, and four curriculum developers agreed that flexibility is needed for the current curriculum to
aid the needs of the working students. In terms of professional development and training, one participant
stated that there is a need for training of professionals to be lenient to the working students. One curriculum
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developer considers the need to have linkages that connect the higher education to workplaces outside the
school. It appears that schools were short-handed regarding connecting to companies, institutions, and
organizations that offer job for students. Because of that, four participants suggested the need to have a
guidance office or department that cater working students. All these were the major provisions for policy
development for higher education and curriculum development.

“In terms of due date, maybe two days in advance is good; teachers should announce in advance.
Sometimes the students were not able to do it because they are busy, so giving two days allotted time is
applicable. Like teachers give activities today, after two days, students will submit the requirements.”—
Participant 5

“It is necessary to have policy because the problem of working students is how they are being served.
How they can be served if they also want to work? Way back in my time, you may unload some subjects
if needed for you to accommodate the number of hours you need to work. It is needed to be
institutionalized if the students can work or the school is accommodating the needs of students as they
work. So, the schools should be informed about that.”—Participant 11

“For school-based working, students are given time to complete it as long as they serve 40 hours. When
it comes working outside, its challenging because we need linkages to different institution that the
students work for. The policy is to have extended time to pass the requirements, they will be given
considerations. Like now, students should have limited subjects because it’s college. The number of
subjects have effect to students. For college, subjects should be limited for students to sustain their
needs.”—Participant 9

“As a teacher, I’'m considerate when it comes to working students. If I know that the student is working,
I give considerations even when it comes to submission of requirements. [ have students working as
security guards like working on-site, working at night; when they are in my class, they need to sleep.
What I do is I allow them to sleep during my class as long as they perform good during exams. Also
because of schedule, some were not able to attend class. What I do is I arrange the schedule when they
can attend during their spare time, my other classes cater them. It is necessary to make ways in
developing the curriculum to identify these working students even during the enrollment.”—
Participant 12

“If the school requires attending seminars, the students need to absent in their job. The curriculum itself
is designed for regular students only. But it is also needed to be adaptive for working students, but this
is still not universal. The students need to perform or have practicum, there is alternative for that. It is
also needed to consider the attitude of professors in handling irregular and working students. We are not
trained to handle different types of students like those working students. Some professors don’t
understand some student came late for their class because they have duty and work.”—Participant 8

“I think there should be amendment in the curriculum where working students have a curriculum that
follows asynchronous classes. Some subjects can be done through asynchronous modality and at the end
of semester, students should have something to be submitted. Due dates should not be by schedule like
Monday submission so working students are not being left behind. The students should accomplish the
requirements at the end of semester while the time of doing these depends on them.”—Participant 6

“It is needed to revise the curriculum because it is too heavy for the working students. Reducing the
units or adjustments to the teachers and professors. By giving considerations, giving them more time in
submitting their assignments and subjects. I experienced that. One to three days for students is enough.
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It is needed to have flexibility of time. I think the understanding of the institutions to the situation of
working students is not enough because professors stick to their standards.”—Participant 7

5. Discussion

5.1. Determine the self-management practices to accomplish their academic tasks

The results of the interview opened new perspectives on how do working students manage their self.
The narratives of the working students reflected different aspects and strategies of self-management, ranging
from time management to planning. These narratives had specific theoretical relationship to academic
management and performance.

Time is perceived as a “dynamic”, “multidimensional”, “multifaceted” human construct that is
interconnected with place and subjectively sensed®. Many students struggle to manage their study time,
complete their assignments on time, or perhaps even routinely attend their classes!!*2!l. Expectations or
stress on students’ time, on the other hand, may impair their “intellectual functioning” and academic
achievement!”?], For working students, their work makes it difficult for them to focus on their studies; as a

result, they report missing more courses, turning in their assignments late, and receiving lower grades**#],

I

One working student said that “...in doing requirements, I do it at night at least one to three hours”
[Participant 1], she was oftentimes not able to attend to oral performance because of her work schedule.

While another student said “...to handle the situation, I study before [ work” [Participant 4].

Published studies indicated that working while schooling has been linked to insufficient sleeping
patterns and exhaustion and fatigue!?*?"), being late in classes!®®), and increase in perceived stress®). For
instance, students choose to sacrifice their sleep to accomplish their tasks and activities on time. As a result,
students believe that working and studying are “incompatible” because each requires time and effort which
they found it difficult to manage. A student manifested this practice saying “...[ sleep at 2:00 am and I'm
doing my assignments in between this time” [Participant 5], sacrificing her sleep to cope to her academic
responsibilities. Although it was not clear how well she did in her school, she revealed that this was the only
time she had to study.

The academic success model was created to understand how educational constructs affect student
achievement. It demonstrates how non-cognitive factors, such determination (e.g., motivation, grit), as
academic mindset (e.g., a sense of belonging, self-sufficiency), academic behaviors (e.g., attending class and
finishing assignments), learning strategies (e.g., time management), and social skills (e.g., interactive
capabilities) affect academic accomplishments®3%, Some participants of the study revealed they are not able
to participate in social gatherings, meet with friends, and have time to hang out because of the nature of their
work and education.

Theorists portray time management as a complex process that entails short-and long-term planning,
creating and prioritizing goals, estimating time commitments, monitoring how time is spent, and consciously

¢33 Time management skills include organizing and prioritizing work,

organizing or allocating tim
preparing for exams and attending classes!®*>!. Students that apply effective time management approaches
and study practices are likely to get perform well in school®). In this study, some working students were able
to adapt to their situation and perform good or even better than regular students. One student said that

“...even when I'm in the cashier working, I also study” [Participant 2].

Effective time management is reflected by one’s skills to effectively spend their time that integrate
themselves into achieving their goals while avoiding procrastination, distractions, or other activities that
waste their time!?!-*%37, This study also showed that being able to manage oneself improves the capacity of
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students to be resilient, self-efficient, and adaptive to their shifting schedules. Students may acquire soft
skills in the workplace that become essential to their academic and professional life, like self-organization,

2438391 One student said, “...I apply

time management, communication, collaboration, and critical thinking!
time management, after dinner, I plan things that I need to do for that night” [Participant 3]. Time
management was a common self-management practice that the working students do to work and study at the
same time.

Working while attending school allows students to apply the concepts they have learned in the

classroom to real-world problems!**

. “Experiential learning”, or the acquisition of knowledge by direct
experience, is recognized by universities as an effective teaching method!'¥. Academic achievement, school
attendance, and positive behavior patterns are among the positive outcomes of fostering resiliency#!,
Among college students, Mostafa and Lim[*?! recognized that the resilient group exhibited greater job
satisfaction and utilized effective cognitive emotion management skills, including strategic planning,
constructive refocusing, and situational rearrangement from a positive perspective. It was clear in this study
that working students manifested proficient in managing their academic responsibilities through planning

and studying ahead of time.

This study demonstrated that time, as a general theme, was a limiting factor for self-management
practices. Working students manifested different forms of cognitive stimulus to adapt to their situation. Self-
management, as described, was a dynamic and temporal process that represents working students’ cognitive
abilities.

5.2. Identify the specific arrangements for major academic tasks for working students

In this study, there were two prominent arrangements for academic tasks preferred by the participants—the
synchronous and asynchronous modality. These vary on applicability based on work setting, availability, and
rhythm. Generally, the application of the remote learning modality culminated good academic performance
of the working students*”!,

For instance, it has been determined in this study that the setting of students employed within the school
and off school varied. Students work on campus in university-subsidized occupations, and the rhythms of
term-time labor and academic studies are more synchronized for them!!. In comparison to other employment
especially off campuses, this one is highly regulated and student-friendly!*?. A similar theme was also
observed in this study where a curriculum designer sees on-campus employment as advantageous to students
because it is regulated by the school and policies. Employers are required to meet students’ class schedules,
work hours are regulated to ten per week, and compensation is based on university job categories. Students
who worked off-campus were more likely to feel “discordant rhythms” between job and education and to
make judgments based on convenience, familiarity, and short-term requirement!®!?, Teachers who
participated in this study had similar observations. They reflected that their school employed their own
students to assist professors and university staff which limits the students’ academic concern because the
school requires them to work only during their free time. Teachers observed that students who were
employed by the school participate in and attend classes than those employed outside.

Working can also affect how well students integrate academically and socially at their university;
working students spend less time on campus than do students without jobs!'>?7#4. Managing several rthythms
of school and work appeared to be easier for students who worked in highly regulated on-campus
employment where employers assisted them in prioritizing their studies®**!. Rhythms appeared to be in
sync even when work had little to do with career ambitions. Work-school rhythms were more likely to
manifest as “arrhythmia” for students working off-campus in employment with shifting schedules and

8
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extended hours!'”, While teachers who participated in this study said that it is difficult for students employed
outside the school because they are employed in a specific timeframe which delimits them to participate
especially in online meetings.

Furthermore, research indicates that convenient and flexible course options mitigate the problems of
employment for many working learners*®#>4¢l, Universities and colleges have increased access to working
students through online, night classes, and weekend classes for those who are unable to participate in
academics, even though competing commitments continue to provide challenges for students®*. Among the
HEIs that the participants are enrolled into, their curriculum were flexible in terms of rescheduling,
asynchronous classes, online recitations, and modular assessment. In this study, because the school
implements online and modular, most of the students could manage both their academic and work
responsibilities. One teacher said, “... [during my time] if applicable, I do module to be compiled after my
work or to be submitted during my day off”’ [Participant 8]. One student has similar response, “I’'m doing my
requirements at night until I can submit it during my day off...” [Participant 10].

Pintrich*®! suggested that college students who utilize self-regulated learning can balance the
responsibilities of higher education with other social demands. Afandi et al.*” also agree with this context
with an emphasis on how self-regulated learning improves the ability of students to multitask. Utilizing self-
regulated learning will enable working students to develop learning strategies that will allow them to meet
other obligations!’”!. Baltes and Heydens-Gahir*® suggested that individuals who manage multiple
responsibilities should devise a plan to reduce role conflicts. Self-regulated learning assists working students

in planning and implementing learning strategies based on the settings and conditions they encounter!*’4%],

Modality of learning was a significant form of education for working students because of its flexibility
and extent. However, participants highlighted that higher education should at least ensure the sustainability
of education even in distance learning. Self-regulated learning was a relevant theme for major academic
tasks like recitations, practicum, and performances. Because students were not able to participate during
discussions, they find ways to catch up to the lessons and ask for advance topics for them to study by
themselves. This also helps them allocate their time to other activities for both work and education.

5.3. Determine curriculum features to aid working students’ academic success

Working while studying offers advantages and disadvantages, but researchers have discovered that
location matters where working on campus experience positive academic yield than working off campus?+°%2],
Langl®!! was able to determine that students who held jobs on campus generally performed better
academically than their peers who held jobs off campus because were able to engage in cocurricular and
social activities. Moreover, Gilardi and Guglielmetti®® found that students who held a work outside campus
had a 1.5 times increased risk of dropping out of school. In terms of school-based work set up, one teacher
said that “...for school-based working, students are given time to complete it as long as they serve 40 hours”
[Participant 9].

Regardless of the challenges and problems at work and school, working students manage by seeking
help from others, either emotional or academic, which fosters an effective individual®”. This current study
suggested that working students need tolerance, consideration, and empathy. Similarly, Remenick and
Bergman®! suggested that there is a need to establish support system among stakeholders which potentially
help improve the performance of students in both their work and education. Students will feel supported and

have the sense of belongingness!44%,

As an anchoring domain, modifying practices that “disincentivize” working students, developing rules
that leverage students’ job experience, and offering on-campus part-time employment options are all

9
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important*’!. Students look for assistance to help them develop their academic skills while they are also
working to meet their fundamental needs™. Therefore, having a high level of empathy motivates working
students to self-disclose the assistance that they truly require. Teachers understand the situations of their
working students because they were like them during their college days. One teacher said, “...if I know that
the student is working, I give considerations even when it comes to submission of requirement” [Participant
12]. One teacher thought that “...the curriculum itself is designed for regular students only” [Participant 8],
and teachers were aware of the limitations of the curriculum in accommodating the working students.

Empathy to working students permits the formation of an environment that encourages dedication and
discipline, enabling students to take an active part in their studies and allowing them to make decisions
without severe consequences***?!, Through this, Bradley® underlined that learners can create their own
learning objectives, determine their own content and development, select their own methods and skills,
monitor the entire process, and conduct self-evaluations. Most students, however, struggle to put these
procedures into practice, which has led to their growing comfort with the unpredictability of their college
1ifel**331 One teacher said that “...what I do is I arrange the schedule when they can attend during their
spare time,” [Participant 12]. One teacher suggested that “feachers give activities today, after two days,
students will submit the requirements” [Participant 11] or “...students should accomplish the requirements at
the end of semester” [Participant 6].

Additionally, there are very few options available to students who hold a full-time 9-5 employment in

s245455 Most of in-person classes take place throughout the weekdays

terms of standard academic offering

from 9 am to 5 pm; very few are available in the evenings or on the weekends!>>; this is still true even in
recent years?. Consequently, full-time working students have few possibilities in conventionally oriented
colleges and universities’®®. Adding additional flexibility in courses, e.g., online, night classes, or weekend
classes, or courses available at the place of employment, would provide full-time employed students with
more course options. One curriculum developer said, “...one to three days for students is enough it is needed
to have flexibility of time” [Participant 7]. Teachers and curriculum developers were concerned on the design
of the curriculum in higher education. They understand the situations of some students who need to work to
sustain their needs and fulfill their duties. Flexibility of academic curriculum was a consistent description on
how to accommodate working students.

Interventions that focus on emotional attributes and how they might be used may motivate students to

g[8.57.58

achieve their academic goal 1. Over an extended period, such a program should explore the impact of

these non-cognitive characteristics. Implementing such a program would benefit educational engagement and

well-being while also reducing dropout, non - attendance, and depression(2”-3%60],

Furthermore, various research emphasize that external assistance might improve students’ regulating
skills, leading to learning improvements as well as “commitment™ and “actuation accountability”l4*-61-63],
This must be strongly encouraged, enabled, and assessed if the curriculum wants students to develop

progressively toward becoming truly committed and disciplined learners.

Other emerging themes were also evident on the narratives of working students. Writing and tutoring
centers, library services and access, personal or career counseling or advising, and student organizations and
clubs are common on-campus accommodations, and yet many working students are either too busy or live

ml**%4, There is the opportunity of providing campus services through online

too far away to benefit from the
distribution, which would make them more accessible to working students!®*!. If online implementation is not
feasible, even extending normal work hours past 5 pm or on weekends will increase access to working

students®*.
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So far, the offered approaches have reflected conscious strategies (lowering work intensity, having clear
objectives) or the pursuit of good job-related aspects (having flexibility), which lessen the incompatibility
between work and education or work and social life. However, these strategies are only possible if students
are comfortable financially to be able to choose their job shifts and the hours which they work each week.

6. Practical implications

The narratives of the participants provided an in-depth exploration on their personal experiences as
current working students, teachers, curriculum developers, and former working students during their college
days. Although the landscape of the higher education curriculum was changed throughout the years,
necessary changes were needed to accommodate the students in financial need. As teachers said, “...it is
needed to revise the curriculum because it is too heavy for the working students” [Participant 7] and that “...
we are not trained to handle different types of students like those working students” [Participant 7].

Narratives of working students represent the problems and opportunities for curriculum improvements.
HEIs need to integrate these narratives into the curriculum to develop an inclusive and empathic system.
HEIs have to foster resilience through regular counseling, advising, student engagement, and organizing
activities for working students (Figure 1).

Integrate and institutionalize curriculum design and
INTEGRATE teaching practices in higher education department.

Expand the coverage of curriculum among students
EXPAND employed in and outside of academic institutions.

Develop sustainable teaching practices through teacher

DEVELOP tramings, academic programs, and flexible scheduling.
Reflect students’ profiles i teaching and assessment
REFLECT practices with emphasis on flexibility and time.
~
Evaluate leaming alternatives for students with special
EVALUATE working profiles to aid continuous leamning.
The need for profiling of working smdents with their
PROFILE e °

socioeconomic status, work setup, and experiences.

Figure 1. Curriculum designing hierarchy.

Most of the participants of the study call for revision of the curriculum to accommodate the schedules of
working students. Curriculum design relies heavily on the philosophy of education!®®"¢8_ The design of a
curriculum that is centered around the learner can manifest in different ways, including personalized or
individualized learning™®”). The curriculum in this design is structured in a manner that is centered on the
needs, inclinations, capabilities, and ambitions of the students. Certainly, this study identified effective
scheduling of classes as a need for working students. For instance, instead of having 5-hours in-campus
classes, the school could implement asynchronous classes on some minor subjects. Students are accountable
of their time and accommodating their limited time to spend in school enable them to manage their time for
work and studies.

Edmond Short said that “... there is always a need for newly formulated curriculum models that address

»l67] Essentially, because of the emergence of

contemporary circumstance and valued educational aspirations
working students and the challenges they experienced, this shed light on what aspects the curriculum has to

consider in accommodating them. Although the phenomenon of working student set up was long identified,
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the pandemic offered opportunities for further improvement on the instructional paradigm, teaching
strategies, and assessment.

A new take on curriculum development was evident in this study. Previous literature focused on

learner-centered design focuses on the individual needs, interests, and abilities of students, allowing them to

%711 In a learner-centered curriculum, teachers act as facilitators and

68,71

take an active role in their education!
guides, providing students with opportunities for inquiry, critical thinking, and collaboration!®®’!, However,
traditional forms of assessment, such as standardized tests, may not effectively measure the diverse skills and
knowledge gained through a learner-centered curriculum. Developing alternative assessment methods that

align with the goals of the curriculum can be a challenge!®-!-7,

In-campus employment was determined to be the best option for students because it was regulated by
the HEIs. However, this was also an opportunity for HEIs to amend networks that connect the education
sector to the labor force. Some suggest using employment of working students as part of their academic units
because workplaces teach more than a classroom does. “I think that employing students to work within the
school campus can help them. They will be able to attend their classes and manage their work and schooling”
[Participant 10]. One teacher also said, “when it comes working outside, it’s challenging because we need
linkages to different institution that the students work for. The policy is to have extended time to pass the
requirements, they will be given considerations” [Participant 9].

Offloading, rescheduling, extended learning, remote access to campus services, night classes were some
of the emerging specific arrangements for working students. Although these were widely implemented in
higher education, there was a need to harness a policy development that covers the working students enrolled
in this type of specialized curriculum. For instance, one teacher said that “during my time [in college], you
may unload some subjects if needed for you to accommodate the number of hours you need to work”
[Participant 11].

The narratives of working students, former working students, curriculum developers, and teachers
offered an in-depth characterization on how to approach curriculum revision. Several strategies emerged
from the interview which were opportunities for schools to integrate into. This preliminary study specifically
offered new perspectives on curriculum design, integrated performance assessment, and blended learning.
Such new perspectives create a framework which then be used in designing a new higher education
curriculum.

7. Conclusion

Integrating the narratives of working students, professionals who happened to be working students
during their college time, or even teachers and curriculum developers who have had working students is the
next step in developing a more inclusive curriculum for working students. One essential component of
narratives was the value of strategies that are able to adapt though time and space. Providing emotional and
organizational support to working students enabled them to adapt to the demands of education and work.
Extending deadlines, empathy, rescheduling, and extending classes were the most prominent strategies.

Nevertheless, there is a need to integrate new concepts into the curriculum of higher education. Because
of the dynamic and complex systems of education and workplaces, along with their constricting schedules
and loads, working students struggle to manage them both. The role of HEIs in this matter is significant
because education was able to adapt to the need of flexible setting that can cater to working students through
distance learning.
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