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ABSTRACT

More and more people over-rely on social software, which causes anxiety due to their failure to check work
information in time. However, this type of scale has not been developed yet. The objective of this study was to develop a
measurement tool for early childhood teachers’ fear of missing out on work information and verify its reliability and
validity. Based on the Fear of Missing Out Scale developed by Przybylski et al. this paper with the methods of interview
and Delphi investigation, re-developed the Fear of Missing Out Scale for early childhood teachers’ work information.
The exploratory factor analysis showed that the scale was divided into two dimensions, and the confirmatory factor
analysis data showed that the scale had good convergent validity. The retest results of the scale showed that the scale had
high stability. The reliability and validity of the questionnaire were in line with the requirements of measurement, and it
was an effective measurement tool for evaluating early childhood teachers’ fear of missing out on work information.
Taking 270 early childhood teachers in Guangzhou as the subjects, the data showed that the fear of missing out on work
information of early childhood teachers in Guangzhou was at a moderate level. The teacher’s teaching grade had no
significant impact on the early childhood teachers’ fear of missing out on work information, but teaching experience had
a significant negative impact on the fear of missing out on work information.
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1. Introduction

In the past three years, the way of work in early childhood education has undergone major changes due
to the epidemic. The regular class teaching has been replaced by a certain proportion of online teaching, and a
large amount of offline information exchanges among early childhood teachers have been realized by work
groups''. The work group has become an important channel for early childhood teachers to obtain work
information, communicate with leaders and parents, and even deal with emergencies. Compared with
traditional information dissemination methods, people can obtain the same information at the same time
through the work group, avoiding the information loss and deviation caused by the secondary dissemination
of information. The efficiency and timeliness of the work group are irreplaceable in work!”. However, the
group messages that appear at any time distract people’s attention>*. In order to master the work content in
real time, people have to pay attention to all kinds of real-time information in the communication equipment
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at any time to meet the needs of the organization. Some teachers are even unable to focus on their work because
they are worried about missing some messages. This phenomenon is known as “Fear of Missing Out (FoMO)”.

The term “Fear of Missing Out” was firstly proposed by Anne Stamell in 2011. Its earliest meaning was
negative emotions such as annoyance and depression caused by not grasping certain information in timel,
Moreover, the FOMO was a new psychological phenomenon that accompanied social software, and its external
manifestation was a strong desire to know what others were doing!®. Later, different scholars supplemented
the concept: for example, worrying that others had more valid information than oneself!”), or worrying about
the diffuse anxiety caused by missing information'. Some researchers also believed that the FOMO was one
of the types of anxiety, which was the anxiety of approaching social situations caused by the fear of missing
information'. In general, academia considered that it was a subtype of the anxiety generated with the rise of
social media. At present, there is little studies on the subtype of anxiety in academia, and the main research on
anxiety focuses on the impact of anxiety on various diseases and occupational stability of various specific
groups!' ",

When young children enter their first early childhood education program, the first adults they come into
contact with are the early childhood teachers, with whom they have direct and continuous interactions. The
early childhood years, age 3—6, are a critical period for young children to build trust and socialization skills
with others, so the emotional stability of early childhood teachers is closely related to young children’s
development!'?. Teachers who are emotionally unstable and anxious can lead to moodiness in children, which
may be manifested in crying, violent intentions, or indifference!'*!. What’s more, it can also indirectly impair
children’s personality development and social behavior. Therefore, it is important to explore the factors related
to the emotional stability of early childhood teachers.

14161 and sub-

A large number of studies have proved that anxiety is highly related to chronic diseases
health!'”'® of early childhood teachers, such as cardiovascular diseases, gastric ulcer!'” and frequent colds®*”".
Anxiety also has a negative impact on the occupational stability of early childhood teachers!?'). Emotional
health is an important indicator of teachers’ occupational stability. Teachers with positive emotional health
have higher occupational stability!”*>*. On the contrary, teachers with poor mental health have varying degrees
of job burnout®land strong anxiety!*®!, frustration, and helplessness. Most of them escape by applying for
transfers or resignation’?°!. The academia has maintained continuous attention and research on teachers’
3031 especially on depression and anxiety. However, there are few studies on the influencing
factors of FoOMO, and the FOMO and teacher’s illness and occupational stability, mainly due to the lack of

suitable measurement tools.

emotional health’

For the measurement of FoMO, the Fear of Missing Out scale (FoMOs) developed by Przybylski et al.
and its revised version are widely used at present. A large number of studies have verified that the internal
consistency coefficients of the scale are above 0.831**%) which proves that it has good reliability. Later, many
other researchers developed or revised more targeted scales on this basis, such as the FoMOs for novel
information™*¥, and the FoOMOs for social media situations®”), etc. The development of the FoMOs proves that
people’s over-reliance on social media has been widely concerned by researchers from various countries.
However, in the field of early childhood education, no tool has been developed to measure teachers’ FoMO,
especially teachers’ FoOMO on work information in the context of early childhood education in China. Therefore,
it is a new direction for future educational psychology research to adapt or develop the scale, which is suitable
for the Chinese cultural background. Based on this, this study refers to the FoOMOs developed by Przybylski et
al. to develop a FoMOs for early childhood teachers’ work information, The research has specific practical
value for the study of early childhood teachers’ mental health, which provides a reliable research tool for
measuring the FOMO on early childhood teachers’ work information.

2



Environment and Social Psychology | doi: 10.54517/esp.v9i4.2098

Besides, according to the Job Requirements-Control Theory, teachers’ anxiety or panic is caused when
they lack understanding of what they have been working on recently. The Job Requirements-Control Model
explains, at a theoretical level, the source of early childhood teachers’ FOMO on work information, which is
the lack of control over their work. Increased work experience implies familiarity with the job content, and
teachers’ familiarity with the job content may reduce the missing out anxiety about unknown information. In
addition, it is also worth discussing whether increasing age of young children reduces their risk in the
classroom, so the researchers have included teaching experience and teaching grade in the research scope to
explore whether teaching experience and teaching grade are factors that affect the early childhood teachers’
FoMO.

2. Materials and methods

2.1. Research instrument

The scale used in this study is the Fear of Missing Out Scale for Early Childhood Teachers’ Working
Information, which was developed by the researchers based on the Job Requirements-Control Theory in
conjunction with the Fear of Missing Out Scale developed by Przybylski et al. It is applicable to in-service
early childhood teachers and is mainly used to measure the level of FoMO for early childhood teachers’
working information. The questionnaire consisted of 12 questions, divided into 2 dimensions. The
questionnaire required participants to fill in the teacher’s teaching experience and teaching grade. The full
scale was scored on a 5-point Likert-type scale, where the participants circled the level of compliance with
each question according to his/her personal situation, ranging from 5 points for “very much” to 1 point for
“never”. The higher the score, the higher level of the FOMO; the lower the score, the lower level of the FoMO.

2.2. Participants

This study took 20 early childhood teachers from 10 kindergartens in Guangzhou city as sample No. 1 to
conduct unstructured interviews, 4 of whom were from public kindergarten, 13 of whom were from private
one and 3 of whom were from international one. It took 210 early childhood teachers from 6 kindergartens in
Guangzhou city as sample No. 2 to participate the pilot test of the questionnaire, with 202 questionnaires
recycled, making the recycling rate 96.2%. It took 270 early childhood teachers from 9 kindergartens in
Guangzhou city as sample No. 3 to fill in the formal questionnaire, with 257 questionnaires recycled, making
the recycling rate 95.2%. Participants have been teaching for 3.26 years on average, with 13 years as the longest
and 1 year as the shortest. All participants were fully informed and willing to take part in this study.

2.3. Measurement method

The researcher contacted the heads of kindergartens to get their consent and support, then randomly
selected 20 early childhood teachers from 10 kindergartens in Guangzhou City as sample 1 to conduct
unstructured interviews. After that, the researcher, with the assistance of the heads of 6 kindergartens, managed
to pick at random 20 teachers from different classes in each kindergarten and distribute envelops to these 120
teachers. Each envelop contained an invitation letter, an informed consent and the FoMOs for Early Childhood
Teachers’ Work Information. The invitation letter explained the purpose, principles and instructions etc. of the
questionnaire. The researcher invited all participants to follow the instructions in the letter and fill in the
questionnaire independently. These 210 questionnaires were the data of sample No. 2. Two weeks later, the
signed informed consent and the finished questionnaires were handed back to the researcher. For those who
had not handed in questionnaires on time, the researcher chose to call or e-mail or visit them in person to get
the questionnaire done. Twenty days after the questionnaire was filled in, the researcher reinvited sample No.
2 to fill in the questionnaire again and analyzed the data. A final and formal questionnaire then was presented
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after certain adjustments and modifications. Then, the researcher, with the assistance of the heads of 9
kindergartens, chose at random 270 teachers from different classes and distributed envelops to these 270
teachers. Each envelop contained an invitation letter, an informed consent and the FoMOs for Early Childhood
Teachers’ Work Information. The invitation letter explained the purpose, principles and instructions etc. of the
questionnaire. The researcher invited all participants to follow the instructions in the letter and fill in the
questionnaire independently. These 270 recycled questionnaires were the data of sample No.3.

This study mainly adopted interviewing method and Delphi investigation method. Considering the
research objective and participants’ characteristics, the researcher chose to work on the wording of the FoMOs
for Early Childhood Teachers’ Work Information. 3 PhD candidates were invited to translate independently the
FoMOs, co-developed by Przybylski et al and work out together a best version. 5 teachers from different
kindergartens were also invited to fill in the questionnaire and make further modifications on the FoMOs for
Early Childhood Teachers’ Work Information based on pre-analysis. Then the researcher invited another 2 PhD
candidates to translate the Chinese version reversely. After a careful comparison between the back translation
and the original FOMOs and multi-adjustments, the Chinese questionnaire was finally confirmed.

Meanwhile, through the unstructured interviews with 20 teachers from 10 kindergartens in Guangzhou
city, the researchers invited 2 teachers from each of the 10 kindergartens for unstructured interviews through
random sampling, the researcher managed to collect 12 items related to the early childhood teachers’ fear of
missing out on work information and re-organized them by deleting repetitive and irrelevant ones according
to Co-opetition Theory®® and Karasek’s Job Requirements-Control Theory®®”. With the help of the Chinese
version of the FoMOs, the number of the items was increased to 16. The research conducted exploratory factor
analysis and confirmatory factor analysis on the data collected through spss 26.

Table 1. Items of fear of missing out scale for early childhood teachers’ work information.

No.  Items

1 | am afraid that my colleagues have more useful information than I do.

2 | am afraid that my colleagues will get new information before | do.

3 | become very anxious when | find out that my colleagues do not share information with me.

4 I become very nervous when I don’t know anything about what I have been working on.

5 It is very important for me to handle what | am working on.

6 I also browse work groups during breaks to see if there are updates.

7 | become very anxious when | miss attending meetings about the latest work schedule.

8 | become very nervous when | miss a discussion meeting about kindergarten teaching and research.
9 When given an update on a work assignment, | share the details of its online (e.g., posting updates).
10 When | am away on a trip, I still keep a close eye on workgroup updates.

11 1 stay online so I don’t miss any work-related information.

12 | feel that | spend too much time browsing group messages.

This study used the Delphi investigation method to refer these 16 programs to six experts in the field of
early childhood education for two rounds of evaluation, including 4 associate professors and 2 professors.
After expert discussion, the researchers combined “I think that I spent too much time browsing my cell phone
and computer for information” and “I think that I spent too much time getting working information” into “I
think that I spent too much time browsing group messages”, and deleted “I become very anxious when I realize
that my colleagues are not communicating with me”, “I become very anxious when I miss kindergarten
meetings”, and “l am very afraid of missing any messages from parents”. And finally, 12 questions were
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retained. The experts agreed that the scale was reasonable and easy to understand and could be used as a
suitable measurement tool. The questionnaire was scored on a 5-point Likert scale, the same as the developed
by Przybylski et al. 1-5 are indicated as 1=none, 2=mild, 3=fair, 4=very high, and 5=extreme. The higher the
score, the stronger the fear of misinformation at work is felt. Table 1 showed the 12 items of the scale.

3. Results

3.1. Analysis of questionnaire structure
3.1.1. Validity analysis

Validity was to analyze whether the scale was reasonable or meaningful, and validity analysis was
conducted by using exploratory factor analysis. The researcher used KMO, commonality, variance explanation
rate, and factor loading coefficients to verify the validity. The KMO value was to determine the suitability of
information extraction, the commonality was to exclude unreasonable research items, the variance explanation
rate was to indicate the level of information extraction, and the factor loading coefficient was to measure the
correspondence between factors (dimensions) and question items.

The researcher conducted an exploratory factor analysis on the collected data by using spss 26. Firstly,
KMO and Bartlett’s tests were performed on sample 2.

The KMO value was to determine whether the data was suitable for extracting information®, A KMO
higher than 0.8 meant the data was perfect for extracting information (validity was very good); KMO between
0.7 and 0.8 meant the data was good for extracting information (validity was good); KMO between 0.6 and
0.7 meant the data was suitable for extracting information (validity was average); KMO less than 0.6 meant
the data didn’t not suit for extracting information (validity was poor)°. The result showed that the KMO of
this scale was 0.90 > 0.8, and the approximate chi-square value of Bartlett’s Spherical Test was 1349.154,
which was significant at the 0.01 level and suitable for exploratory factor analysis. The researcher used
principal component analysis, and 2 factors were extracted from the 12 question items with an Eigenvalue
greater than 1. The Variance Explanation Rate (Rotated) of these two factors was 35.194% and 25.827
respectively and the Cumulative Variance Explanation Rate (Rotated) was 61.021%. The factor loading of
each question item were shown in Table 2.

Factor loading coefficients indicated the correlation between the factors and the analyzed items, and the
standard loading coefficient values usually indicated the correlation between the factors and the items. If an
item showed significance and the standardized loading coefficient value was greater than 0.7, it indicated a
strong correlation; if an item didn’t not show significance or the standardized loading coefficient was lower
than 0.4, it indicated a weak relationship between the item and the factor. According to Table 3, the
corresponding coefficients of A4 and A5 were less than 0.4, which meant that the relationship between the
factors and the two items was quite weak and the factors couldn’t extract the information from the study items
effectively. And A7 was multiple loading, thus these 3 items should be removed and analyzed again after
removal.

Table 3 showed that after deleting A4, A5, and A7, the scale ended up with 9 items including two
dimensions, factor 1 was for work control and factor 2 was for colleague competition.
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Table 2. Fear of missing out scale for early childhood teachers’ work information factor loading.

Factor loading (Rotated)

Items Factor loading Communality
Factor 1 Factor 2

Al 0.281 0.832 0.772
A2 0.309 0.816 0.76
A3 0.143 0.719 0.538
A4 0.472 0.385 0.371
A5 0.285 0.519 0.35
A6 0.851 0.142 0.745
A7 0.432 0.477 0.414
A8 0.746 0.264 0.626
A9 0.779 0.267 0.678
Al10 0.82 0.315 0.772
All 0.655 0.439 0.622

Table 3. Delete A4, AS and A7 Factor loading (Rotated).

Items Factor loading Communality
Factor 1 Factor 2

A6 0.85 - 0.74
A10 0.83 - 0.80
A9 0.80 - 0.70
Al12 0.76 - 0.70
A8 0.74 - 0.60
All 0.67 - 0.64
Al - 0.85 0.82
A2 - 0.82 0.78
A3 - 0.75 0.58
% of Variance 58.28% 12.38% -

3.1.2. Discriminant validity

AVE (Average Variance Extraction) and CR (Combined Reliability) were used for the analysis of
convergent validity; AVE was greater than 0.5 and CR was greater than 0.7, which indicated high convergent
validity™: discriminant validity test was conducted on sample 2, Pearson correlation and AVE were calculated,
and the results were showed that the AVE square root value for factor 1 is 0.797, which is greater than the
maximum value of the inter-factor correlation coefficient of 0.619, implying that it has good discriminant
validity. The AVE square root value of factor 2 is 0.796, which is greater than the maximum value of the inter-
factor correlation coefficient of 0.619, implying its good discriminant validity.

Usually, the HTMT value is less than 0.85 (sometimes 0.9 is used as a criterion), which indicates the
discriminant validity between the two factors, Discriminate validity analysis was performed for HTMT values,
all the HTMT in Table 7 were less than 0.85, It shows good discrimination between the factors and the data
discriminant validity of the study is well.
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3.1.3. Convergent validity

AVE and CR were used for for convergent validity analysis. Under normal circumstances, an AVE was
greater than 0.5 and a CR was greater than 0.7, which indicated high convergent validity. This confirmatory
factor analysis (CFA) was conducted for 2 factors and 9 items. The result showed that all AVESs corresponding
to the two factors were 0.62 and 0.62 which were greater than 0.5 and all CRs were 0.91 and 0.83, which were
higher than 0.7, implying that this data has good convergent validity.

3.1.4. Model fitting metrics

Referring to Lu’s study on the application of validating factor analysis in questionnaire development!*!],
confirmatory factor analysis was conducted using Amos 21.0 to explore the structural stability of the FoMOs
for Early Childhood Teachers’ Work Information. SEM analysis revealed that the fit indices of the scale are
shown in Table 4.

Table 4. Model fitting metrics.

Indicators Cardinality of GFI RMSEA RMR CFI NFI NNFI TLI IFI SRMR RMSEA 90% CI
freedom ratio y%/df

Judgment <3 >0.9 <0.10 <0.05 >0.9 >0.9 >0.9 >0.9 >009 <0.1 -

Standard

Valve 2.679 0.94 0.09 0.02 0.96 0.94 0.95 0.95 0.96 0.04 0.07-0.12

A model was considered to fit the data: (y°)/df < 3.0, GFI > 0.90, CFI > 0.904>#], RMR: 0 < SRMR <
0.05. RMR between 0.00 and 0.05 indicates a good fit to the data, and between 0.05 and 0.10 indicates an
acceptable fit'**, Table 8 showed that the Fear of Missing Out Scale for Early Childhood Teachers” Work
Information (y°)/df = 2.679 < 3.0, RMR = 0.019, GFI = 0.935 > 0.9, CFI = 0.961 > 0.9, NFI = 0.939 > 0.9,
TLI=0.946 > 0.9, IF1=0.961 > 0.9. Through the fit index of the model, it’s clear that the structure of the Fear
of Missing Out Scale for Early Childhood Teachers’ Work Information had good stability, and the data fit the
model in a good condition, which was in line with the fit index of the structural equation model test proposed
by Wenl*!. Additionally, each item’s factor loading ranges between 0.566 and 0.904 (Figure 1).

A8

A9

o

Al0

i

11

B
o

Al

IEE

A’

Figure 1. SEM of fear of missing out scale for early childhood teachers.

3.2. Reliability analysis

After completing the questionnaire, the researcher conducted a preliminary study on sample 2, and
properly estimated the workload, time and manpower required to complete the study. At the same time, the
questionnaire quality was analyzed based on the preliminary study results. Sample 2 was retested after 20 days
the first questionnaire was completed. The statistical results showed that the retest reliability of the
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questionnaire was 0.955, which was significant at the level of 0.01. The Cronbach coefficient among the 9
items was 0.906, indicating that the retest reliability of FOMOs for early childhood teachers’ work information
was good and stable. It could be used as a research tool to measure the FoOMO of early childhood teachers.

3.3. Analysis of status quo and influencing factors of the early childhood teachers’ FoMO

In this study, the operation of fear of missing out for early childhood teachers’ work information was
defined as the degree of FoMO for early childhood teachers’ work information, the measurement tool was the
self-designed “FoMOs for Early Childhood Teachers” Work Information”. The explanation of scale and level
was shown in Table 5.

Table 5. Explanation of Scale and Level™¢],

Perception Score Range Explanation
None 1 1.00-1.50 Very low
Mild 2 1.51-2.50 Low

Fair 3 2.51-3.50 Medium
Very high 4 3.51-4.50 High
Extreme 5 4.51-5.00 Very high

3.3.1. Descriptive statistics of the early childhood teachers’ FoMO

The researchers formally tested sample 3 with the self-designed “FoMOs for Early Childhood Teachers’
Work Information”. The mean and standard deviation of the measurement results were calculated, the situation
of FoMO for early childhood teachers was as follows:

Table 6. The mean and standard deviation of FOMOs for early childhood teachers’ work information.

Items Mean Standard deviation
Al 2.78 0.63
A2 2.71 0.56
A3 3.00 0.59
A6 2.71 0.70
A8 2.92 0.45
A9 2.77 0.60
A10 2.69 0.70
All 3.49 0.87
Al12 2.87 0.71
Total 2.88 0.43

As could be seen from Table 6, the mean of the early childhood teachers’ FoOMO was 2.88, the standard
deviation was 0.428, indicating that FOMO for early childhood teachers’ work information in Guangzhou was
at a medium level. The mean of factor 1 for work control was 2.91, slightly higher than the total mean of 2.88.
The mean of factor 2 for colleague competition was 2.83, lower than the total mean of 2.88. The mean of
question 11 “I stay online so I don’t miss any work-related information” was 3.49, which was higher than 3.

3.3.2. Influencing factors of the early childhood teachers’ FoMO

According to the Job Requirements-Control Theory, pressure from work could be relieved if the sense of
uncertainty related to work was reduced by increasing control over work. The researchers speculated that the
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children in small classes were the youngest, there may be more uncertain factors, and early childhood teachers’
teaching experience was directly related to the control level of work, and the operational definition of work
experience was reflected by the teaching age. Therefore, this study focused on the influence of teaching grade
and teaching years on FOMO.

According to Tables 7 and 8, there was no significant in changing teaching grade and FoMOQO’s F value (p
= 0.443 > 0.05), indicating that teaching grade had no significant influence on fear of missing out. And no
matter the big class, middle class or small class, the teachers’ FoMO level did not have a significant impact.
Therefore, it was concluded that the teaching grade did not have a significant impact on Early Childhood
Teachers’ FOMO. Then the regression analysis between teaching age and FoMO was conducted:

Table 7. Summary of teaching grade and FoOMO’s regression analysis model.

Model R R? Adjusted R? R? Variation F Variation Significance F variation

1 0.090a 0.08 —0.002 0.01 0.82 0.44
a Predicted variable: (constant), big class, small class.

Table 8. Teaching grade and FOMO’s Coeff.a.

Model B t Significance
1 (Constant) - 62.22 0.000

Small class —-0.08 -1.25 0.21

Large class -0.01 -0.29 0.77

a Dependent variable: fear of missing out.

According to Table 9, there was a significant in changing teaching age and FoMO’s F value (f =-0.721,
p=0.000<0.001), indicating that teaching age had a significant negative influence on FoMO.

Table 9. Summary of teaching age and FoMO’s regression analysis model.

Model R R? Adjusted R>  R?variation  F variation B t Sig

1 0.72a 0.52 -0.52 0.52 216.23 -0.72 -14.71 0.00
a Predicted variable: (constant), teaching ages; a Dependent variable: fear of missing out.

4. Discussion
4.1. Status of the early childhood teachers’ FoMO

This research paper took early childhood teachers in Guangzhou as the research object and obtains data
through a questionnaire to conduct a quantitative analysis of the reliability and validity of the FOMO for early
childhood teachers’ working information. The scale was divided into 2 dimensions: work control and colleague
competition. The overall internal consistency coefficient of the questionnaire was 0.90, and the Cronbach’s
alpha coefficients of the 2 subscales were between 0.86 and 0.92, with fair reliability. The standardized loading
coefficients of the 12 question items were in the range of 0.67—0.85 in absolute value, which were all greater
than 0.4. In terms of convergent validity, the AVE values of the two dimensions of work control and colleague
competition were 0.8 and 0.62, both of which were greater than 0.5, indicating good convergent validity.
According to Wen et al., the minimum requirement for GFI, NFI, CFI, TLI and IFI was greater than 0.85,
preferably greater than 0.9, and the RMSEA was less than 0.10. The model fit indices of this scale showed that
GFI = 0.94 > 0.85, CFI = 0.96 > 0.9, NFI = 0.94 > 0.85, TLI = 0.95 > 0.9, IFI = 0.96 > 0.9, and RMSEA =
0.09 < 0.10, the model basically meet the measurement requirements.

This study managed to work out the FOMOs for early childhood teachers’ work information containing
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12 items via interviewing method. The reliability of the re-test of the questionnaire was 0.955 on the
significance level of 0.01 and the Cronbach coefficient among 9 items was 0.901, all of which indicated a
sound reliability and validity of the scale. As a result, it can be used as the measure tool for early childhood
teachers’ FoMO.

This study has not yet found literature of similar kind in the field of pre-school education because of a
lack of proper measurement tools. When the FoMOs for early childhood teachers’ work information was used
in kindergartens in Guangzhou city, the mean value of the FOMO was 2.88, indicating a psychological stability
of early childhood teachers in Guangzhou city as they were checking and dealing with work information. No
apparent anxiety was aroused because of their worrying about missing out on work information. The mean
value of Work control, Factor No.1, was 2.91, a little more than 2.88, the general average value. While the
mean value of work competition, Factor No.2, was 2.83, less than 2.88, the general average value. The results
showed that anxiety related to missing out on work information was more caused by insufficient control over
work than by competition which did not significantly make teacher anxious. This, to some extent, painted a
rosy picture of interpersonal relationships in a professional environment of Guangzhou’s kindergartens. But
the mean value of the item “I am always online to avoid missing out on any work information” was 3.49,
higher than 3, indicating a higher-than-normal anxiety of missing out on work information. Research has
shown that the work control of early childhood teachers!’), time control in particular is at a low level*), this
paper also mentioned that: “that teachers lose control over work contributes to their pressure and anxiety”*”’,
An insufficient control over work is associated with more pressure and anxiety. New teachers in particular
have to invest more time and energy™”. Previous researches share similar results with this one. It is worth
noticing that the average teaching years of the participants were 3.26 years, while other researches of similar
kind failed to provide average teaching years of their participants. According to Job Requirements-Control
Theory, avoiding missing out on information, being afraid of job contents and sharing information have
everything to do with work control. When taking the average teaching years into consideration, this study
concluded that the FoMO of early childhood teachers, especially of those work for less than 3 years, mainly
comes from the fear of losing work control because of missing out on work information.

4.2. Influencing factors of early childhood teachers’ FoMO

Previous researches have confirmed many factors that influence individual FoMO, such as psychological
factors, personalities?®", negative moods, habits of using social media, and demographic factors such as gender,
age etc."%. This study has found that the teachers’ grade had no significant impact on the early childhood
teachers” FoMO while the teaching experience had a significant negative impact on the latter. It can be
explained by Job Requirements-Control Theory. Job requirements refer to the workload and the degree of
difficulty of the work in working settings. Work control means that employees are capable of imposing impacts
on themselves. According to previous researches, be it large, medium or small class, teachers are faced with
same job requirements—to ensure children’s safety and to promote an all-round development mentally and
physically. There is also no obvious difference among different classes. This study has shown that the
significance level of teachers’ FOMO from different classes exceeded 0.05, therefore, teachers’ grade had no
significant impact on their FoOMO. What this study found is aligned with the previous findings.

Data has shown that the teaching experience had a significant negative impact on the early childhood
teachers’ FOMO (p = 0.000 < 0.05), which is in line with other research findings. Previous literature proved
that teaching experience had a significant impact on the work control’®*!. Teaching experience helps improve
teachers’ control over work because of the repeatability of the job. New teachers need more time to respond to
and deal with work information due to a lack of teaching experience®. Experienced teachers perform better
than new ones when it comes to work control and coping strategies>™. As a result, whether experienced
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teachers check the work information on time or not, it imposes insignificant impacts on them. It is advisable
that executives provide new teachers with more professional help to improve their control over work, thus
reducing their FoMO.

5. Conclusion

Based on the current early childhood education background, this study developed the FoMOs for early
childhood teachers’ work information. As far as the current information is concerned, there is a lack of literature
on the impact of lack of work information on the psychology of early childhood teachers, especially new
teachers. Therefore, this study has certain theoretical value in enriching the literature on factors affecting early
childhood teachers’ mental health. The results of this study provide a measurement tool for research on the
impact of missing work information on the mental health of early childhood teachers, and at the same time
prove that early childhood teachers’ work experience has a significant impact on FoMO.

According to the research results of this paper, the FOMO on work information of early childhood teachers,
especially new teachers, mainly comes from unfamiliarity with the work content. So, the suggestions are as
follows: First of all, kindergarten managers should attach importance to and strengthen pre-job training for
early childhood teachers, and form written documents of the daily work arrangements of the kindergarten,
which will be distributed to each new teacher as training materials. Before the new teachers officially take up
their posts, a certain period will be arranged to follow the post according to the actual situation of the
kindergarten. An experienced teacher will be responsible for training and guidance to help the new teachers
get familiar with the daily work of the kindergarten as soon as possible. Secondly, the head of kindergarten
and the person in charge should organize teachers to carry out teaching and research activities in a planned
way, invite experienced teachers to share their experience, especially the prevention and emergency handling
of childcare and child safety issues, so as to enrich the strategies of early childhood teachers for dealing with
various emergencies in kindergarten, which will improve teachers’ work control level, thereby reducing the
anxiety caused by missing out work information. Thirdly, the manager should make reasonable overall plan
for the work of the kindergarten, such as sending the work schedule for the next week every weekend to avoid
sending various temporary notices frequently. Finally, teachers should take the initiative to communicate with
colleagues and leaders, establish a good work information circulation environment, avoid the formation of
information “islands”, and at the same time develop the habit of regularly checking work information. Never
put off till tomorrow what can be done today.

There are still deficiencies in this study. Since the teaching experience of the tested samples is mostly
within 5 years and there are few samples with more than 5 years, the results may not be extended to experienced
teachers or expert teachers. After controlling the variable of teaching experience, the influencing factors of
FoMO on working information of experienced teachers or expert teachers need to be further explored.
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