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ABSTRACT

This study examined cognitive-based toward research, evidence-based teaching practices, and engagement-oriented
professional development among English instructors in Sulu HEIs during the 2024-2025 academic year. Employing a
descriptive-correlational design and purposive sampling (n=200), data were analyzed using weighted means, standard
deviations, independent samples t-tests, one-way ANOVA, and Pearson correlations. Findings revealed a predominantly
female, married teacher population, largely chronological aged 26-30 and 31+, holding master's degrees and possessing
2-7 years of experience. Teachers demonstrated strong positive cognitive attitudes toward research, effectively utilized
evidence-based teaching methods, and actively participated in professional development. Crucially, these aspects were
not significantly influenced by demographic factors. Strong positive correlations were observed among cognitive attitudes
toward research, evidence-based practices, and engagement in professional development. Positive research cognitive
attitudes significantly predicted the adoption of evidence-based teaching strategies.
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1. Introduction

Research has become a cornerstone of advancement in the field of education. It significantly impacts
teaching approaches, education policy, and management, transforming curricula and influencing policy
modifications!>*!. Evidence-based practices (EBPs), which are rooted in empirical research, serve as a bridge
between theoretical findings and classroom application. These practices include methods and strategies that
have been shown to improve learning outcomes and are increasingly emphasized in teacher education and
professional development programs*>!. For English instructors, engaging with evidence-based practices is
essential in a globalized world'®”. However, the application and integration of research in teaching are not
universally accessible, especially in isolated and economically challenged areas.

In Sulu, Philippines, English instructors face unique challenges. The region struggles with limited
educational resources, inadequate infrastructure, and restricted access to professional development
opportunities. These limitations hinder English teachers' ability to keep up with evidence-based practices.
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The trend toward evidence-based teaching practices is gaining momentum in the Philippines. Evidence-
based practices, such as small group activities, explaining alternative answers, and providing positive feedback

[8.9]

from instructors, positively correlate with increased exam performance However, a disparity exists

between urban and rural areas. Evidence-based practice in rural schools often focuses on individual students

[10.11] " Teachers in

and overlooks the contextual factors, suggesting a need for a more socially just alternative
resource-rich regions benefit from professional development programs and easier access to research materials,
while those in Sulu receive limited support. Rural teachers in Mindanao have expressed concerns about
equitable access to technology, training, reliability, effectiveness, curriculum alignment, and data privacy and
security!'>13]. Research indicates that teachers in rural areas face obstacles that impact their cognitive attitudes,

defined as their beliefs, evaluations, and perceptions, toward integrating research into their teaching practice
[1,14]

Teachers' cognitive attitudes toward research significantly influence the adoption of evidence-based
practices. There is a correlation between cognitive and affective cognitive attitudes toward research and the
intention to conduct research!'>!®!, In areas like Sulu, where professional development is sparse, teachers
struggle to engage with research, highlighting the need to understand their cognitive attitudes, research
engagement, and the application of evidence-based practices.

While evidence-based teaching continues to gain ground, there is still little research on how English
instructors in underserved areas like Sulu actually engage with it. Most existing studies focus on urban settings,
where access to resources and support is much greater. This study offers a closer look at the experiences of
teachers in Sulu, with particular attention to their attitudes toward research, their use of evidence-based
practices, and their professional development. By focusing on this underrepresented group, the study hopes to
add new insights to current conversations around equity, teacher development, and research-informed practice
in rural education.

This study aims to assess the cognitive attitudes, evidence-based practices, and professional development
levels of English instructors in academic institutions in Sulu. It will also explore whether demographic
variables influence teachers’ cognitive attitudes toward research, their evidence-based practices, and their level
of professional development. Factors such as sex and locality of residence may affect teachers' participation in
research activities!' 718!,

The findings will have implications for educational policymakers and administrators. Policymakers
largely position research as key to addressing policy challenges and seek better communication strategies to

19.20] ' This research can inform the

utilize research findings in a timely, accessible, and user-friendly manner!
development of tailored professional development programs that address the specific needs of educators in
isolated and underserved areas. Ultimately, this study aims to improve English language education in Sulu by

promoting a research-informed teaching culture and contributing to a more equitable educational system.

2. Research objectives

This study aims to explore key aspects of English language teaching in higher education institutions in
Sulu by examining instructors’ attitudes toward research, their use of evidence-based practices, and their
professional development. Specifically, it seeks to describe the demographic characteristics of English
instructors, assess their research orientation and classroom practices, and evaluate their ongoing development
as professionals. In addition, the study investigates whether differences in these areas exist based on
demographic variables and whether interrelationships are present among the three core constructs. Based on
these objectives, the following research questions were formulated:
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1.What is the population profile of the respondents according to:
1.1Sex

1.2 Relationship status

1.3 Chronological age

1.4 Service duration

1.5 Academic background?

2.What is the level of cognitive attitudes towards research among English instructors in academic
institutions in Sulu?

3.What is the level of evidence-based practices of English instructors in academic institutions in Sulu?
4.What is the level of professional development of English instructors in academic institutions in Sulu?

5. Is there a notable difference in cognitive attitudes towards research when records are categorized by
the population profile regarding

5.1Sex

5.2 Relationship status

5.3 Chronological age

5.4 Service duration
5.5Academic background?

6. Is there a notable discrepancy in evidence-based practices when records are categorized by the
population profile regarding

6.1Sex

6.2 Relationship status

6.3 Chronological age

6.4 Service duration

6.5 Academic background?

7. Is there a notable discrepancy in professional development when records are categorized by the
population profile according to

7.1Sex

7.2 Relationship status

7.3 Chronological age
7.4Service duration

7.5 Academic background?

8. Is there a significant correlation between the level of cognitive attitudes, evidence-based practices, and
professional development of the English instructors in academic institutions in Sulu?
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3. Literature review

Research consistently demonstrates that the structure and design of PD significantly impact its
effectiveness. Darling-Hammond et al.>!) found that long-term, collaborative PD programs are more impactful
than short, isolated workshops. This sustained engagement allows teachers to implement and refine new skills
over time, leading to deeper understanding and better alignment with diverse student needs. Similarly, Ell and
Major'??! highlight the benefits of networked professional learning communities (PLCs) that leverage digital
tools to foster collaboration, knowledge sharing, and continuous teacher growth. These collaborative models
promote the adoption of a broader range of instructional practices. However, teacher professional development
cannot be separated from teacher cognition—the mental processes, beliefs, and knowledge structures that
shape how teachers interpret and respond to classroom situations!?)). Effective PD must not only provide
strategies but also influence how teachers think about and approach their teaching practices.

Teachers’ attitudes toward educational research play a crucial role in shaping their engagement with
evidence-based practices. Studies show that many teachers view research as essential to both professional
growth and student academic success®*. However, this generally positive disposition is often complicated by
emotional ambivalence. For example, prospective teachers report feelings of unease and insecurity toward
research, even while expressing enjoyment in the process!®. Such tensions underscore the need for supportive
environments that acknowledge both the affective and cognitive dimensions of research engagement.
Moreover, teachers' use of evidence is shaped by their ability to make real-time decisions in dynamic classroom
settings, drawing on their cognitive schemas, emotional states, and environmental cues®®?’, When teachers
experience positive affect, their decision-making improves, which in turn facilitates greater willingness to
engage with research-informed strategies.

Research is not only valued for its direct utility in classroom practice but also for its broader contributions
to teacher identity and agency. Leat et al.?®! found that while research engagement offers new perspectives and
deeper professional understanding, it is not always perceived as empowering or relevant in daily teaching.
These mixed experiences suggest that teachers’ attitudes toward research are shaped not only by personal
disposition but also by the institutional culture in which they work. Creating conditions where teachers feel
both capable and supported in engaging with research is therefore vital for fostering sustained interest and
participation. Burner et al.*”! further emphasize that prior experiences, including those in online learning
environments, shape not only teaching practices but also how willing instructors are to adopt new evidence-
based methods.

Effective PD must empower teachers. Dello-lacono et al.*% emphasize the crucial role of teacher agency
in navigating the complexities of EFL teaching, particularly in adapting pedagogical approaches to diverse
student needs. This autonomy is supported by findings from Chen and Wang!!, who found that teachers
empowered to identify their own learning needs and pursue relevant resources exhibit greater motivation and
engagement in their professional development. Furthermore, Cheng et al.’?! demonstrate that PD programs
tailored to specific competency frameworks significantly improve teachers' professional skills. This highlights
the importance of aligning PD with specific teacher needs and institutional goals. The importance of
considering the unique contexts of teachers, particularly those in rural areas, is also emphasized by Bacolod

1331 who advocate for targeted PD initiatives that address specific challenges. Cruz and Castillol**

and Reyes
further support this by suggesting that engaging with diverse perspectives allows EFL teachers to refine their

methodologies and adapt them to unique cultural and contextual realities.

Collaborative learning is a recurring theme in effective PD. Gunter et al.[*%! found that teachers involved
in collaborative PD report higher confidence and a greater willingness to experiment with new methodologies.
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Macasadia and De Veral® further support this, showing that active participation in PLCs enhances teaching
practices through shared resources, peer feedback, and collective problem-solving. The importance of
mentorship is also highlighted by Cruz and Santos”), who emphasize the value of structured mentorship
opportunities for less experienced teachers. Khajavi and Sadeghi®®! similarly illustrate that mentorship and
peer support significantly enhance the confidence and competence of novice teachers.

In EFL contexts, evidence-based practices (EBPs) are increasingly recognized as essential for effective
instruction. Benati®* highlights the importance of grounding second language instruction in principles such as
comprehensible input, interactive tasks, and clear understandings of form and meaning. When integrated into
classroom practice, such approaches yield substantial benefits. For example, Lel*’! demonstrates how internet-
based applications can promote active learning and foster self-directed study, while Mammadoval*!! shows
that motivational frameworks significantly enhance language acquisition and learner confidence. Similarly,
studies by Chail*?! and Shen!**! highlight how interactive and multimodal approaches improve grammar
instruction and literature engagement, respectively. As Cook and Cook!*¥ explain, EBPs are not just effective
strategies, they are empirically validated methods that meet strict criteria for research quality and impact. These
practices help bridge the research-to-practice gap and support better learning outcomes.

Despite the potential of EBPs, research utilization among teachers remains uneven. Many educators
recognize the value of research-informed strategies but face structural and personal barriers to engagement.
Ion et al.**! note that while teachers appreciate the theoretical and practical insights research offers, challenges
related to research literacy, time constraints, and access to resources often impede application. Hosseini et al.[*¢!
further describe how teachers' research journeys are shaped by key moments, turning points, and persistent

[47

bottlenecks. Howard et al.*”) add that EBPs also require teachers to critically evaluate and apply practice-

relevant scientific evidence, a skill that is not always systematically developed in teacher education programs.

Other studies point to a broader set of contextual factors influencing research use. Teachers often struggle
with competing demands, limited mentorship, and insufficient training in research processes!**>%. Furthermore,
cultural, social, and political dynamics can shape how research is valued and operationalized in educational
settingsi®!l. Understanding these conditions is essential for creating meaningful support structures that enable
teachers to more fully integrate evidence into their pedagogical decisions.

The integration of technology is another crucial aspect of effective PD. Garcia et al.’? found that
technology training boosts teacher confidence in incorporating digital resources into instruction. However,
technology integration should be coupled with reflective practice. Delos Reyes and Cruz®¥ emphasize the
importance of reflection for identifying areas for improvement and tailoring instructional strategies to better
meet student needs. Cochran-Smith and Lytlel* further support this by showing that action research deepens
EFL teachers' understanding of their pedagogical choices and their impact on student learning.

Effective leadership plays a pivotal role in successful PD. Aquino and Esguerral® indicate that school
leaders who actively promote PD and engage in instructional practices alongside their teachers foster a culture
of continuous improvement. Furthermore, Espinosa and Delos Reyes!*®! highlight the importance of gathering
feedback from participants to inform future PD iterations, ensuring responsiveness to evolving teacher needs.
Huang et al.’”) add to this by arguing that interdisciplinary approaches in PD allow for more meaningful
learning experiences for students.
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4. Methodology
4.1. Research design

Using a descriptive-correlational approach, this study examined the relationships between cognitive
attitudes, evidence-based practices, and professional development among English instructors in Sulu's
academic institutions. The descriptive aspect, crucial for understanding and evaluating scientific theories by

839, focused on detailing the

allowing for the interdependent development of theories and their implications!
cognitive attitudes and practices of these teachers, providing information about conditions, relationships, and

60611 " This study focused on describing the distribution of variables without testing causal
62,63]

trends!
relationships!®>%), The correlational component sought to identify relationships among the variables,
particularly between teachers' cognitive attitudes and their engagement in evidence-based practices and
professional development. This design allowed for a comprehensive analysis of the current state of English

language teaching within the Sulu higher education context.

4.2. Participants and sampling

This study employed a purposive sampling design to gather data from English instructors currently
employed in Sulu academic institutions. Sulu's unique educational context—geographically isolated,
culturally diverse, and characterized by limited access to resources and professional development
opportunities!®, informed participant selection. All respondents were actively teaching English in a Sulu HEI
and willingly participated. The sample size was determined by the number of available teachers in the selected
institutions, aiming for a representative sample reflecting the diversity of teachers according to experience,
academic qualifications, and engagement in professional development. Using purposive sampling ensured the
study's methodological rigor and trustworthiness by aligning participant selection with the research aims and
objectives, thereby strengthening the study's credibility, transferability, dependability, and confirmability!®3],

4.3. Research instrument

An adapted survey questionnaire in the study English instructors’ Conceptions of Research[® serves as
the primary research instrument for this study, designed to collect quantifiable data on English instructors'
demographics, cognitive attitudes toward research, evidence-based practices, and professional development
levels. The questionnaire was organized into two parts. Part I is the profile of the participants and Part II is the
indicators with 15 statements each. It uses a modified four-point Likert scale, allowing respondents to express
varying levels of agreement with statements regarding their practices and cognitive attitudes.

4.4. Data gathering procedure

Data collection, conducted over four weeks, utilized questionnaires distributed physically based on
respondent accessibility and preference. Participants were briefed on the purpose of the study, assured of the
confidentiality of their responses, and informed that participation was entirely voluntary. Informed consent
was obtained prior to the administration of the questionnaire.

As the study posed minimal risk and involved only the professional perceptions and practices of adult
educators, formal ethical approval was not required under the research policy of Sulu State College.
Nevertheless, to ensure methodological rigor and ethical integrity, the instrument, adapted from Tabatabaei &
Nazem!®®!, underwent expert validation by faculty members from the Sulu State College School of Graduate
Studies. This process confirmed the instrument’s clarity, contextual relevance, and appropriateness for
assessing cognitive attitudes toward research, evidence-based practices, and professional development among
English instructors in Sulu HEIs.
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The original instrument reported a Cronbach’s alpha of .91, indicating high internal consistency. While
no pilot testing was conducted on the adapted version, the validation by local experts helped ensure content
validity within the study’s specific educational and cultural context. A total of 200 questionnaires were
distributed, and all 200 valid responses were included in the analysis.

4.5. Data analysis

Data analysis employed frequency and Percentage distributions to describe respondent demographics (sex,
relationship status, chronological age, experience, education). Cognitive attitudes toward research, evidence-
based practices, and professional development were measured using means and standard deviations to
determine central tendency and variability. Independent samples t-tests compared these variables between two
groups (sex and relationship status), while one-way ANOVAs compared them across multiple groups
(chronological age, experience, education). Finally, Pearson correlation coefficients assessed the relationships
between cognitive attitudes toward research, evidence-based practices, and professional development.

5. Results and discussion

1. What is the population profile of teacher-respondents according to: 1.1 Sex, 1.2 Relationship status,
1.3 Chronological age; 1.4 Service duration, and 1.5 Academic background?

Table 1 presents the demographic profile of the 200 English language teacher-respondents. The majority
were female (52.5%) and married (67.5%), with a significant proportion aged 26—30 years (39.0%) and 31
years and above (36.0%). Most respondents had teaching experience ranging from 2 to 7 years (62.0%), and a
combined 59.5% held either a master’s degree or were pursuing doctoral studies. These figures suggest a
relatively experienced and professionally qualified teaching workforce, predominantly composed of early- to
mid-career educators.

Table 1. Demographic profile summary.

Variable Category Number of Teachers Percentage (%)
Sex Male 95 47.5%
Female 105 52.5%
Relationship Status Single 62 31.0%
Married 135 67.5%
Widowed 3 1.5%
Chronological Age 25 years old & below 50 25.0%
26-30 years old 78 39.0%
31 years old & above 72 36.0%
Service Duration 1 year & below 20 10.0%
2-4 years 67 33.5%
5-7 years 57 28.5%
8-10 years 43 21.5%
11 years & above 13 6.5%
Academic Background Bachelor’s degree 32 16.0%
1]?Izlli(ilslelor’s degree w/ master’s 48 24.0%
Master’s degree 68 34.0%
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Variable Category Number of Teachers Percentage (%)
Me_lster s degree w/ doctoral 37 18.5%
units
Doctorate degree 15 7.5%

Table 1. (Continued)

2. What is the level of cognitive attitudes towards research among English instructors in academic
institutions in Sulu?

The overall weighted mean attitude score toward research (Table 2) was 3.4680 (SD = 0.28252),
indicating a high level of agreement. Respondents largely agreed on the importance of research in enhancing
teaching and expressed readiness to engage in research activities. Specifically, high agreement was shown for
items such as the value of research, management support for research, opportunities to share findings,
recognition for research contributions, and the positive impact of research on teaching and student outcomes.

Table 2. Level of cognitive attitudes towards research among English instructors in academic institutions in Sulu.

Cognitive attitudes towards Research Mean S.D. Rating

| Teachers have a positive attitude towards research and its potential 34600 49965 Agree
benefits.

) The management fosters a culture of inquiry and research among 34400 53651 Agree
teachers.

3 Teachers feel that research is an essential part of their professional 35200 50085 Strongly Agree
development.

4 .Teach.ers have opportunities to engage in research projects or 35300 52005 Strongly Agree
nvestigations.

5 E)epaicclslers participate in discussions and debates about research-related 34200 52438 Agree

6 Teachers are encouraged to share their research findings with 34300 51617 Agree
colleagues.

7 Teachers receive recognition for their contributions to research. 3.4400 .50763 Agree

3 I"l;rea?cctlia:és believe that research can help them improve their teaching 35400 50961 Strongly Agree

9 Teaghers feel empowered to use research to inform their decision- 35000 50125 Strongly Agree
making.

10 The school culture values and supports evidence-based practices. 3.4500 49874 Agree

1 Lzailctl;;rs view ongoing research as integral to their professional 35200 51079 Strongly Agree

12 Teachers actively seek opportunities to apply new research in their 34550 49922 Agree
teaching.

13 Teachers fe§1 Fhey contribute to their field through participation in 3 4450 49821 Agree
research activities.

14 Teachers view research engagement as beneficial to student outcomes. 3.4450 49821 Agree

15 Teachers believe evidence-based decision-making improves classroom 34250 49558 Agree
management.

Total Weighted Mean 3.4680 28252 Agree

Legend: (4) 3.50—4.00=Strongly Agree (SA); (3) 2.50-3.49=Agree (A), (2) 1.50-2.49=Disagree (D), (1) 1.00—1.49=Strongly Disagree
(SD)

3. What is the level of evidence-based practices of English instructors in academic institutions in Sulu?
Table 3 shows that the overall weighted mean score for evidence-based practices among Sulu HEI English
instructors was 3.4637 (SD = 0.30144), indicating high levels of implementation. Respondents largely agreed

that teachers use evidence-based methods to improve student learning. High agreement was found for items
such as consistent use of evidence-based methods, administrative support for training and resource access,
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teacher confidence in applying evidence-based strategies, opportunities for professional development and
collaboration, and feedback and rewards for implementing evidence-based practices.

Table 3. Level of evidence-based practices of English instructors in academic institutions in Sulu.

Evidence-based Practices Mean S.D. Rating

1 Tee_tchers consistently implement evidence-based teaching methods in 35900 52275 Strongly Agree
their classrooms.

5 The gdmmlstratlon prov1des. regular training on evidence-based 34500 51850 Agree
practices and encourages using them.

3 Teachers feel confident in applying evidence-based strategies to their 34950 52090 Agree
teaching.

4 Teachprs have access to a library of evidence-based resources and 34500 53754 Agree
materials.

5 Te_achers participate in professional development activities focused on 3 4850 51096 Agree
evidence-based teaching.

6 Teachers cqllaborate with colleagues to share and implement evidence- 34400 52706 Agree
based practices.

7 Teachers receive feedback on their implementation of evidence-based 34100 51305 Agree
practices.

] Tez}chers are rewarded for incorporating evidence-based practices into 33800 53576 Agree
their teaching.

9 Teachefs believe that ev.ldence-based practices are essential for 3.4700 52005 Agree
improving student learning outcomes.

10 School culture supports the use of evidence-based practices. 3.4350 49700 Agree

1 Teach_ers are familiar with recent studies that support their instructional 34300 58033 Agree
techniques.

12 Teacl_aers actively seek out research findings to apply to their classroom 34650 50998 Agree
practices.

13 The administration evaluates teachers’ use of evidence-based practices. 3.5150 .54889 Strongly Agree

14 Tegchers are provided with time during their workweek to explore 34500 51850 Agree
evidence-based methods.

15 Teachers’ ﬁpd evidence-based practices to be effective for addressing 34900 51108 Agree
students’ diverse needs.

Total Weighted Mean 3.4637 .30144 Agree

Legend: (4) 3.50—4.00=Strongly Agree (SA), (3) 2.50-3.49=Agree (4), (2) 1.50-2.49=Disagree (D), (1) 1.00-1.49=Strongly Disagree
(SD)

4. What is the level of professional development activities of English instructors in academic institutions
in Sulu?

Table 4. reveals a high level of professional development (overall weighted mean = 3.4433, SD = 0.26404)
among Sulu HEI English instructors. Respondents confirmed frequent participation in activities designed to
enhance teaching effectiveness, including workshops, seminars, conferences, and peer collaborations. High
agreement was expressed regarding management support for professional development, opportunities for
feedback and sharing experiences, the importance of staying current through professional development,
institutional sponsorship of events, and participation in online forums and professional learning communities.

Table 4. Level of professional development of English instructors in academic institutions in Sulu.

Evidence-based Practices Mean S.D. Rating

1 Teachers regularly attend research-focused workshops and conferences. ~ 3.4300 .53529 Strongly Agree
2 Thommeemanpoidescomriie e nmeen s 0 g

3 Teachers feel that professional development activities related to research 35100 51108 Strongly Agree

are valuable for their growth.

4 Teachers.have access to online resources and webinars related to 35100 51108 Strongly Agree
research in education.
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Evidence-based Practices Mean S.D. Rating
5 Teachers participate in evidence-based mentoring programs. 3.4850 .53966 Agree
6 Teachers collaborate with colleagues on research-related projects. 3.5100 51108 Strongly Agree

Teachers receive feedback on their participation in research-related

7 . 3.4350 51683 Agree
professional development.

8 Teachers are er}couraged to share their experiences from research- 34600 49965 Agree
related professional development.

9 Teachf:rs beheve.that research-related professional development is 34350 49700 Agree
essential for staying up-to-date.

10 School culture supports participation in research-related professional 33800 49682 Agree
development.

1 Teachers are encouraged to pursue further education in evidence-based 34000 50125 Agree
teaching methods.

12 The 1nst_1tut10n sponsors teachers’ attendance at research seminars and 34250 57512 Agree
symposia.

13 Teachf?rs participate in online forums dedicated to evidence-based 33600 48120 Agree
education.

14 Teachers are involved in professional learning communities that discuss 34250 53461 Agree
research developments.

15 Teachers feel .Well-supported by administration in pursuing evidence- 34150 51390 Agree
based professional development.

Total Weighted Mean 3.4433 26404 Agree

Table 4. (Continued)

Legend: (4) 3.50—-4.00=Strongly Agree (SA); (3) 2.50—3.49=Agree (A), (2) 1.50-2.49=Disagree (D), (1) 1.00—1.49=Strongly Disagree
(SD)

5. Is there a notable difference in cognitive attitudes towards research among English instructors at public
academic institutions in Sulu when records are categorized by the population profile regarding 5.1 Sex; 5.2
Relationship status; 5.3 Chronological age 5.4 Service duration; 5.5 Academic background?

5.1. According to sex

Table 5 shows no statistically notable difference (p > .05) in cognitive attitudes toward research between
male and female respondents. Sex, therefore, does not appear to influence the assessment of cognitive attitudes
toward research among Sulu HEI English instructors.

Table 5. Research attitudes of Sulu english Teachers grouped by sex.

VARIABLES Mean . L
Grouping Mean S. D. Difference t Sig. Description

Cognitive attitudes Male 3.4779 28825

towards Research .02710 .634 527 Not Significant

Female 3.4508 31372

*Significant at alpha 0.05

5.2. According to relationship status

Table 6 shows no statistically notable difference (p > .05) in cognitive attitudes toward research based on
relationship status. Relationship status does not appear to influence how respondents assessed cognitive
attitudes toward research among Sulu HEI English instructors.

10
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Table 6. Research attitudes of Sulu English teachers grouped by relationship status.

INFLUENCES ON VARIABILITY Sum  of Mean
Squares df Square F Sig. Description
Cognitive attitudes ~ Between Groups 058 2 029 317 729 Not Significant
towards Research
Within Groups 18.025 197 .091
Total 18.083 199

*Significant at Alpha .05

5.3. According to chronological age

Table 7 shows no statistically notable difference (p > .05) in cognitive attitudes toward research across
different chronological age groups. Chronological age does not appear to influence how respondents assessed
cognitive attitudes toward research among Sulu HEI English instructors.

Table 7. Research attitudes of Sulu English teachers grouped by chronological age.

INFLUENCES ON VARIABILITY Sumof Mean F Sig.  Description
Squares Square
Between Groups 241 2 121 1.333 266 Not Significant
Cognitive attitudes e
towards Research Within Groups 17.841 197 .091
Total 18.083 199

*Significant at Alpha .05

5.4. According to service duration

Table 8 shows no statistically notable difference (p > .05) in cognitive attitudes toward research based on
Service duration. Service duration does not appear to influence how respondents assessed cognitive attitudes
toward research among Sulu HEI English instructors.

Table 8. Research attitudes of Sulu English teachers grouped by service duration.

INFLUENCES ON VARIABILITY Sumof =g Mean F Sig.  Description
Squares Square
Cognitive attitudes  Between Groups 666 4 167 1.865 118 Not Significant
towards Research
Within Groups 17.416 195 089
Total 18.083 199

*Significant at Alpha .05

5.5. According to academic background

Table 9 shows no statistically notable difference (p > .05) in cognitive attitudes toward research based on
Academic background. Academic background does not appear to influence how respondents assessed
cognitive attitudes toward research among Sulu HEI English instructors.

Table 9. Research attitudes of Sulu English teachers grouped by academic background.

Sum of Mean

INFLUENCES ON VARIABILITY daf F Sig. Description
Squares Square
Cognitive attitudes ~ Between Groups 213 4 053 582 676 Not Significant
towards Research L
Within Groups 17.869 195 .092
Total 18.083 199

*Significant at Alpha .05

11
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6. Is there a notable difference in level of evidence-based practices among
English instructors at public academic institutions in Sulu when records
are categorized by the population profile regarding 6.1 Sex; 6.2
Relationship status; 6.3 Chronological age 6.4 Service duration; 6.5
Academic background?

6.1. According to sex

Table 10 shows no statistically notable difference (p > .05) in the assessment of evidence-based practices
between male and female respondents. Sex does not appear to influence this assessment among Sulu HEI
English instructors.

Table 10. Evidence-based practice levels by sex.

VARIABLES Mean

Grouping Mean S. D. Difference t Sig. Description
Male 3.4779 .28825
Evidence-based Practices .02710 .634 527 Not Significant
Female 3.4508 31372

*Significant at alpha 0.05

6.2. According to relationship status

Table 11 shows no statistically notable difference (p > .05) in the assessment of evidence-based practices
based on relationship status. Relationship status does not appear to influence this assessment among Sulu HEI
English instructors.

Table 11. Evidence-Based Practice Levels by relationship status

Sum of Mean

INFLUENCES ON VARIABILITY df F Sig. Description
Squares Square
Between Groups .058 2 .029 317 7129 Not Significant
E‘“d‘?nce'based Within Groups 18.025 197 091
ractices
Total 18.083 199

*Significant at Alpha .05

6.3. According to chronological age

Table 12 shows no statistically notable difference (p > .05) in the assessment of evidence-based practices
across different chronological age groups. Chronological age does not appear to influence this assessment
among Sulu HEI English instructors.

Table 12. Evidence-Based Practice Levels by chronological age

INFLUENCES ON VARIABILITY Sum of 4¢ Mean F Sig.  Description
Squares Square
Between Groups 241 2 121 1.333 266 Not Significant
I]f‘“d‘“tnce'based Within Groups 17.841 197 091
ractices
Total 18.083 199

*Significant at Alpha .05
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6.4. According to service duration

Table 13 shows no statistically notable difference (p > .05) in the assessment of evidence-based practices
based on Service duration. Service duration does not appear to influence this assessment among Sulu HEI
English instructors.

Table 13. Evidence-based practice levels by service duration.

INFLUENCES ON VARIABILITY Sumof 4 Mean = p Sig.  Description
Squares Square
Between Groups .666 4 167 1.865 118 Not Significant
Evidence-based
vidence-base Within Groups 17.416 195 .089
Practices
Total 18.083 199

*Significant at Alpha .05

6.5. According to academic background

Table 14 shows no statistically notable difference (p > .05) in the assessment of evidence-based practices
based on Academic background. Academic background does not appear to influence this assessment among
Sulu HEI English instructors.

Table 14. Evidence-based practice levels by academic background.

INFLUENCES ON VARIABILITY ~ >"mOf ¢ Mean Sig.  Description
Squares Square
Between Groups 213 4 .053 582 .676  Not Significant
Cognitive attitudes . . .
towards Research Within Groups 17.869 195 .092
Total 18.083 199

*Significant at Alpha .05

7. Is there a notable difference in level of professional development
activities among English instructors at public academic institutions in Sulu
when records are categorized by the population profile regarding 7.1 Sex;
7.2 Relationship status; 7.3 Chronological age 7.4 Service duration; 7.5
Academic background?

7.1. According to sex

Table 15 shows no statistically notable difference (p > .05) in the assessment of professional development
activities between male and female respondents. Sex does not appear to influence this assessment among Sulu

HEI English instructors.
Table 15. Professional development Participation by sex.
VARIABLES Mean . ..
Grouping Mean S.D. Difference t Sig. Description
Professional Development y,1e 3.4267 23966
Activities -.03175 -.849 397 Not Significant
Female 3.4584 .28460

*Significant at alpha 0.05
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7.2. According to relationship status

Table 16 shows no statistically notable difference (p > .05) in assessments of professional development
activities based on relationship status. Relationship status did not influence these assessments among Sulu
HEI English instructors.

Table 16. Professional development participation by relationship status.

INFLUENCES ON VARIABILITY Sumof 4 Mean = p Sig.  Description
Squares Square
Between Groups .090 2 .045 .646 525 Not Significant
Professional
Development Within Groups 13.783 197 .070
Activities
Total 13.873 199

*Significant at Alpha .05

7.3. According to chronological age

Table 17 shows no statistically notable difference (p > .05) in assessments of professional development
activities across chronological age groups. Chronological age did not influence these assessments among Sulu
HEI English instructors.

Table 17. Professional development participation by chronological age.

INFLUENCES ON VARIABILITY Sumof Mean F Sig.  Description
Squares Square
Between Groups 178 2 .089 1.279 281 Not Significant
Professional
Development Within Groups 13.696 197 .070
Activities
Total 13.873 199

*Significant at Alpha .05

7.4. According to Service duration

Table 18 shows no statistically notable difference (p > .05) in assessments of professional development
activities based on Service duration. Service duration did not influence these assessments among Sulu HEI
English instructors.

Table 18 Professional development participation by service duration.

INFLUENCES ON VARIABILITY Sumof Mean F Sig.  Description
Squares Square
Between Groups 313 4 .078 1.124 347 Not Significant
Professional
Development Within Groups 13.561 195 .070
Activities
Total 13.873 199

*Significant at Alpha .05

7.5. According to academic background

Table 19 shows no statistically notable difference (p > .05) in assessments of professional development
activities based on Academic background. Academic background did not influence these assessments among
Sulu HEI English instructors.
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Table 19. Professional development participation by academic background.

Sum of Mean

INFLUENCES ON VARIABILITY df F Sig. Description
Squares Square
Between Groups .169 4 .042 .603 .661 Not Significant
Cognitive attitudes y. . 6roung 13.704 195 070
towards Research
Total 13.873 199

*Significant at Alpha .05

8. Is there a significant correlation between the level of cognitive attitudes, evidence-based practices, and
professional development of the English instructors in academic institutions in Sulu?

Table 20 shows significant positive correlations (p < .05) among cognitive attitudes toward research,
evidence-based practices, and professional development activities among Sulu HEI English instructors. Strong
positive relationships were observed between all three variables. This suggests that teachers who highly value
research and engage in evidence-based practices also tend to participate more in professional development
activities.

Table 20. Correlation between the levels of cognitive attitudes, evidence-based practices, and professional development of the English
instructors in academic institutions in Sulu.

Variables
Pearson r Sig N Description
Dependent Independent
Cognitive attitudes towards i .
Professional Development Regearch 564 000 200 High
Activities Evidence-based Practices .591™ .000 200 High
Cognitive attitudes towards 20100 pased Practices 566" 000 200 High

Research

*Correlation Coefficient is significant at alpha .05
Correlation Coefficient Scales:

0.0-0.1=Nearly Zero, 0.1-0.30=Low; .3-0.5 0=Moderate; .5-0.7-0=High, .7-0.9= Very High; 0.9-1=Nearly Perfect

8. Discussion

Sulu HEI English instructors demonstrated consistently high levels of positive cognitive attitudes toward
research. This aligns with studies indicating that educators who engage with academic research view it as
essential for effective teaching!'¥!. This shared perspective may stem from a strong institutional emphasis on
research literacy or sustained exposure to action research within teacher training programs in the region.
Furthermore, the uniformity in positive attitudes—regardless of demographics—suggests a possible cultural
or systemic influence within HEIs in Sulu that normalizes and values research as part of teaching identity.

The high level of evidence-based practices reported by respondents suggests that English instructors are
actively applying research findings to classroom teaching. This may reflect recent national or institutional
policies in the Philippines emphasizing research-informed pedagogy in higher education. The data confirm
Kiemer and Kollar’sP! assertion that such practices improve student outcomes. Moreover, the instructors’
ability to integrate motivational frameworks, digital tools, or differentiated instruction methods may explain
the high self-reported engagement with evidence-based strategies.

Similarly, strong engagement in professional development (PD)—including seminars, workshops, and
collaborative learning—confirms literature linking PD with improved teacher effectiveness'®”. Given the
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remote location and socio-political context of Sulu, this consistent participation in PD activities may indicate
robust support networks or strong HEI mandates for faculty development. This finding also suggests resilience
and a commitment to continuous learning among English instructors despite possible challenges related to
geography or access.

Notably, no statistically significant differences were observed in attitudes toward research, evidence-
based practices, or professional development across sex, relationship status, chronological age, service
duration, or academic background. This anomaly could be attributed to the small and possibly homogenous
professional community within Sulu's HEIs, where shared experiences and common institutional norms reduce
variance in attitudes and behaviors. Additionally, equitable access to PD resources and standardized faculty
expectations across institutions may further contribute to this consistency.

The significant positive correlations among cognitive attitudes toward research, evidence-based practices,
and professional development confirm the cyclical and mutually reinforcing nature of these constructs!®®6%,
Instructors who value research are more likely to seek out new pedagogical strategies and participate in
relevant PD opportunities. This synergy reflects a professional culture in which inquiry, reflection, and
application are tightly linked. These findings highlight the need for leadership to maintain and enhance
opportunities for research and development as a way to sustain instructional quality. The correlation between
cognitive attitudes and professional development was r = .564, which represents a strong positive relationship.
Similarly, the correlation between cognitive attitudes and evidence-based practices was r = .566, and between
evidence-based practices and professional development, r = .591—both also considered strong. These results
suggest that instructors who value research are more likely to engage in professional development and
implement evidence-based practices, highlighting the mutually reinforcing nature of these professional
behaviors.

9. Conclusion

This study reveals several key findings regarding the cognitive attitudes, evidence-based practices, and
professional development of English instructors in Sulu HEIs. The sample adequately represented the teacher
population according to sex, relationship status, chronological age, experience, and Academic background. On
average, teachers demonstrated strong positive cognitive attitudes toward research, actively implemented
evidence-based teaching practices, and participated significantly in professional development activities.
Importantly, these cognitive attitudes and practices were not significantly influenced by the demographic
factors examined. A strong positive correlation was found among cognitive attitudes toward research,
evidence-based practices, and professional development engagement, supporting the Theory of Planned
Behavior!!! which suggests that behavior is influenced by cognitive attitudes, subjective norms, and perceived
behavioral control. Teachers' positive cognitive attitudes toward research directly impacted their intention to
adopt evidence-based practices.

Based on these findings, several recommendations are offered. HEI administrators can leverage this
research to better understand factors influencing teacher professional growth and research engagement,
informing the development of targeted professional development programs and support systems to foster a
more research-oriented teaching culture. English instructors can use these findings for self-reflection and
professional growth, adopting a more proactive approach to career development. Furthermore, this research
provides a foundation for future researchers to explore related topics, expanding the scope of educational
research and potentially fostering innovations in teaching and learning practices. While the study focuses on
English instructors in Sulu, the findings offer valuable insights applicable to broader contexts within higher
education.
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